
JHU/CACREP/2018-19 Annual Report 1  

 
 
 
 
 
 
 
 
 

2018-2019 Annual Report 
 

Department of Counseling and Educational Studies 
Clinical Mental Health Counseling & School Counseling Programs 

 
 

School of Education 
Johns Hopkins University, Baltimore, Maryland 

 
 
 
 
 
 
 



JHU/CACREP/2018-19 Annual Report 2 

This Annual Report is prepared to provide applicants, students, alumni, community partners, and other 
stakeholders with a review of the year’s key activities and relevant data. This report will cover the 
following information: 

I. Highlight of Programmatic Changes
II. Student and Program Evaluation Overview

III. Admissions Data
a. Pre-Interview
b. Interview

IV. Mid-Point/Pre-Internship Data
a. Student Dispositions and Characteristics
b. Student Grades

V. Program Completion Data
a. Student Internship Grades
b. Counselor Preparation Comprehensive Examination (CPCE)
c. National Counselor Examination (NCE)

VI. Post-Graduation Data
a. Alumni Survey
b. Site Supervisor Survey
c. Employer Survey

VII. Appendix A: Candidate Improvement Plan Template



JHU/CACREP/2018-19 Annual Report 3 

I. Highlight of Programmatic Changes
The Counseling Program at Johns Hopkins University has undergone several key programmatic changes 
in the form of personnel, curriculum, student evaluation and admissions processes. 

Personnel 
The Counseling Programs have recently added 6 faculty members with a diverse range of clinical 
and research expertise leaving the total number of full-time faculty at 14. Please see the table below 
for a breakdown of all faculty, their rank, and date of hire: 

Faculty Name Position Title and Rank Date Hired 
Mina Barimany, PhD Lecturer 08/2019 
Matthew Bonner, PhD Assistant Professor 01/2018 
Patrick Cleveland, PhD Lecturer 08/2019 
Ileana Gonzalez, PhD Assistant Professor 08/2012 
Nicole Jones, PhD Lecturer 08/2019 
Justin Lauka, PhD Assistant Professor & Clinical Director 08/2019 
Vivian Lee, EdD Associate Professor 08/2015 
Sean Newhart, PhD Lecturer 08/2019 
LaNail Plummer, EdD Lecturer 01/2018 
Aparna Ramaswamy, PhD Sr. Lecturer 08/2015 
Rosanna Sanchez John, EdD Lecturer 08/2019 
Sterling Travis, PhD Assistant Professor 08/2017 
Yiying Xiong, PhD Assistant Professor 08/2017 
Anita Young, PhD Associate Professor & Program Faculty Lead 01/2010 

To enhance the effectiveness of the field experience operations, the position of faculty Clinical Director 
of Field Placements was developed. The Clinical Director will be responsible for developing sites, 
generating curricular revisions based on student and instructor feedback, and interfacing with students, 
university supervisors and site supervisors to ensure program compliance and success. This position has 
been filled with Dr. Justin Lauka serving as Clinical Director as of July 1, 2019. 

Curriculum 
A new process for course revision has been implemented whereby core faculty are assigned as course 
leads in order to ensure quality and consistency across course sections. This process entails standardizing 
of core content and assessments accompanied by rubrics linked to program objectives and CACREP 
Standards. For this reporting period, revised courses currently undergoing revision or already revised 
include1: 

ï Counseling Theories ED.861.502 
ï Diagnosis in Counseling ED.861.609 
ï Diversity and Social Justice ED.863.607 
ï Ethics ED.863.795 
ï Research and Evaluation ED.863.681 
ï Practicum ED.863.870 

Student Evaluation and Remediation Plan 
The new School of Education model for student support and learning outcomes improvement, the 
Candidate Improvement Plan (CIP), was implemented by the School of Education and adopted by the 
program beginning Fall 2018-2019 academic year and will be discussed more fully in a later section. 
This model replaces the Program Disposition Remediation Plan and Process as of the academic year 
2018-2019. A copy of the Candidate Improvement Plan (CIP) Template can be found in Appendix A. 
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Admissions 
To increase the accuracy and equity of the admissions process, the program eliminated the category of selectivity 
of undergraduate institution as part of the pre-interview rating since there is no uniform standard for defining 
university selectivity. The rate of international student applicants also rose and identifying rating systems for 
international institutions proved difficult, so a decision was made to eliminate this category as part of the rating 
system. All international students are required to submit either IELTS or TOEFL scores. Additionally, essays for 
all applicants are now evaluated on content and writing. Finally, in September of 2018, pre-interview application 
ratings were streamlined and evaluated through an electronic software system. 

1 Please note that program faculty continue to revise courses for assessment purposes to better align courses with 
the 2016 CACREP standards. This will be discussed in more detail later in this report and an exemplar of the 
integration of most current course standards will be displayed in a new program offering Psychopathology. 
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II. Student and Program Evaluation Overview
As part of the Counseling Assessment Plan, transition points are identified to assess counseling student 
outcomes: 1) admissions 2) mid-point/pre-internship, 3) program completion, and 5) post-graduation. The 
following chart outlines the assessment transition points and corresponding data captured. 

Assessment Point Key Data 
Admissions Pre-Interview 

ï GPA 
ï Essay 
ï 2 Letters of Recommendation 
Interview 
ï Group Sessions (4) 
ï Live Writing Assignment 

Mid-Point/Pre-Internship Student Dispositions 
ï Laboratory Courses 
ï Practicum Course 
Student Grades 
ï Course Grades 
ï Practicum Grades 

Program Completion Internship Grades 
CPCE Results 
NCE Results 

Post-Graduation Alumni Survey 
Site Supervisor Survey 
Employer Survey 

III. Admissions
The Counseling Program uses a two-phase process to review candidates for admissions. At the Pre- 
Interview Phase, candidates submit application materials electronically to include transcripts, personal 
essay, and two letters of recommendation; after which, faculty members assess the strength of the 
applicant’s portfolio. Those found acceptable are advanced to the Interview Phase. 

Pre-Interview Phase 
During the Pre-Interview process, candidates are evaluated by a faculty member on their potential to 
perform effectively within the Counseling Program. In September of 2018, pre-interview application 
ratings were conducted through SLATE software. Applicants can earn up to a total of 16 points on the 
Pre-Interview evaluation which includes a value of up to four points assigned for each category. 
Applicants are rated on their grade point average, essay content and writing and two required 
recommendation letters. Table 1 delineates pre-interview ratings assigned to each of the four categories. 
Table 2 delineates Pre-Interview Rating descriptive statistics. 

Table 1: Scoring Rubric for the Pre-Interview Process 
Undergrad GPA: Essay Content & Writing Letters of Recommendation (2) 
4 pts (3.6-4.0) 4 = Excellent 4 = Excellent 
3 pts (3.1-3.5) 3 = Good 3 = Strong 
2 pts (2.7-3.0) 2 = Fair 2 = Weak 
1 pt. below 2.7 1 = Unclear Intent 1 = Poor 
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Table 2: Pre-Interview Ratings 
 GPA Essay Letter of Rec. # 1 Letter of Rec. # 2 Total 
N 317 317 317 317 317 
Mean 2.16 2.59 2.58 2.59 9.89 
Std. Dev. 1.04 .603 .642 .702 2.05 
Range 1-4 1-4 1-4 1-4 4-16 

 
Interview Phase 
During the interview phase of the admissions process, all candidates are interviewed in a four-hour 
group process by program faculty either face to face on campus or through an online modality. The 
interview consists of a large group information session where applicants receive an overview of the 
program and then are separated randomly into groups of 5-10 to complete the rest of the interview 
process. Groups of applicants travel to separate classrooms or virtual rooms to conduct each phase of the 
interview process. 

 
The interview process consists of: a) a Writing Sample that assesses applicants’ attitudes and 
dispositions regarding diversity, leadership, managing challenging situations; b) a Personal Dilemma 
Exercise in which students respond in small groups to vignettes to assess their ethical decision-making 
ability; c) a Family Outing Experience in which students simulate family dynamics in an effort to 
assess applicants’ interpersonal and leadership styles; and d) a Group Interview in which applicants 
answer questions about their suitability for graduate level work and beliefs around social justice, 
advocacy and the counseling profession. All applicants are rated in each section of the interview 
process by the faculty member conducting the specific exercise. Afterward, data are aggregated and 
faculty members collectively make admissions decisions. 

 
Each exercise (e.g. writing sample, family outing, personal dilemma, group interview) is evaluated on a 
five-point Likert scale for a total of 20 points (5 = excellent, 4 = very good, 3 = Good, 2 = Fair, 1 = Poor). 
Applicants had an average rating of 3.12 (SD = .819) on the Writing Sample, 3.18 (SD = .96) on the 
Family Outing, 3.26 (SD = 1.03) on the Ethical Dilemma, 3.21 (SD = .726) on the Group Interview, and 
an average Total Score of 12.84 (SD = 3.35). Table 3 delineates the interview ratings. 

 
 

Table 3: Interview Ratings by Program Faculty Spring 2018-Spring 2019 
 GPA Writing Family Outing Ethical Dilemma Group Interview Total 
N 263 263 263 263 263 263 
Mean 3.44 3.12 3.18 3.23 3.21 12.84 
Std. Dev. .346 .819 .960 1.03 .726 3.35 
Range 2.4-4.0 0-5 0-5 0-5 0-5 0-20 

 
 

Recommendations 
Suggestions for improvement at both Pre-Interview and Interview phases include: 
1. Examining inter-rater reliability for the essay and recommendation letter scoring (at Pre-

Interview Phase) as well as an analysis of in-person vs. virtual interview ratings (at Interview 
Phase) 

2. Improving rubrics to include behavioral indicators to improve rater reliability for all application and 
interview materials. 
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III. Mid-Point/Pre-Internship 
During the mid-point phase, faculty members evaluate students’ knowledge, skills, and dispositions in 
each course: with particular attention to dispositions in laboratory and practicum courses. 

 
Student Disposition Assessment 
Students are evaluated on their Counselor Characteristics at designated laboratory and practicum courses. 
More specifically, students are first evaluated during the classes: Counseling Techniques (ED.861.507), 
and Diversity and Social Justice (ED.861.607).2 To ensure that students are evaluated across multiple 
points in time, they are later assessed during the Practicum course (ED.863.870) by both university 
supervisors and site supervisors. 

 
The evaluation process is as follows. At the end of the semester, faculty members complete an evaluation 
on each student in the class, assessing the following dimensions: 1) level of empathy, 2) communication 
skills, 3) sensitivity to racial, gender, sexual orientation, and other aspects of diversity, 4) openness to 
feedback, and 5) awareness of own issues and strengths. The Likert rating scale assumes the following 
values from 1 through 5: Emerging (1), Approaching Proficiency (2), Proficient (3), Approaching 
Exemplary (4), Exemplary (5). This evaluation tool is automatically generated for each student in the 
courses through our online Assessment Management System (AMS) tool. Data are inspected to identify 
any student in need of additional academic support to ensure successful program completion. 

 
Counselor Characteristics: Lab Courses 
Table 4 contains aggregated data for all students in both School Counseling and Clinical Mental Health 
Counseling students for the Fall 2017, Spring 2018, and Fall 2018 academic year in Counseling 
Techniques (ED 861.507) and Diversity and Social Justice (ED 861.607) on Counselor Characteristics as 
evaluated by the instructor. Reviewing ratings for the five categories on Proficient through Exemplary the 
following approximate total percentages were found: empathy = 93%, communication skills = 89%, 
sensitivity to diversity = 95%, openness to feedback = 96%, and awareness of personal issues and 
strengths = 87% (See Table 4). Thus overall, 87% of all students who were evaluated on these indicators 
were observed to be functioning at the Proficient level or higher at program midpoint. 

 
Upon reflecting on these findings, faculty expressed concerns about the rates of students functioning at 
the Expert and Exemplary categories across the five domains early in the program and questioned the 
validity of ratings. The following combined percentages were observed across these two rating 
dimensions for the five categories: empathy = 72%; communication skills = 65%; sensitivity to diversity 
= 71%; openness to feedback = 75%; awareness of personal issues and strengths = 73%. These data 
suggest possible ambiguity in the rating dimensions that confounds an accurate developmental 
perspective on student performance or the presence of rater bias. Moving forward, the program will 
further refine these scales and educate all faculty (core and adjunct) and site supervisors on a 
common understanding of these criteria. 

 
 

Table 4: Matrix for Counselor Characteristics in Laboratory Courses 
Counseling Techniques (ED 861.507) & Diversity and Social Justice (ED 861.607) 

Fall 2017, Spring 2018 and Fall 2018 
CATEGORY Novice Emergent Proficient Expert Exemplary Total 

Submitted 
Mean 

 n % n % n % n % n % 
Level of Empathy 0 0 11 7.59 31 21.38 37 25.52 66 45.52 145 4.09 
Communication Skills 0 0 16 11.03 35 24.14 54 37.24 40 27.59 145 3.81 

 
2 Please note that Theories of Counseling (ED.861.502) was removed in Fall 2017 due to an inability to adequately 
observe counselor characteristics being assessed. 
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Sensitivity to Race, 
Gender, Sexual 
Orientation, & Other 
Aspects of Diversity 

 
0 

 
0 

 
8 

 
5.52 

 
35 

 
24.14 

 
46 

 
31.72 

 
56 

 
38.62 

 
145 

 
4.03 

Openness to Feedback 1 1 6 4.14 30 20.69 26 17.93 82 56.55 145 4.25 
Awareness of Own 
Issues & Strengths 1 1 17 11.72 21 14.48 47 32.41 59 40.69 145 4.0 

 

Counselor Characteristics: Practicum 
Table 5 presents the Counselor Characteristics for Practicum students in Spring 2018 Semester. The 
response rate for submission was 144 protocols rated versus 236 requested or 61%. Across the 5 ratings 
categories, approximately 91% of the students evaluated by University and Site Supervisors were noted to 
be performing at the “Proficient” through “Exemplary” levels. In interpreting the data, a particular 
challenge involves the inability to separate the University and Site Supervisors responses. Thus, at this 
time, we are unable to determine the inter-rater reliability between course and field evaluations of 
counselor characteristics. Moving forward, separating these data will provide a better understanding of 
any distinctions between behaviors exhibited within the course and field settings. 

 
Table 5: Matrix for Counselor Characteristics for Practicum Course for Spring 2018 

CATEGORY Novice Emergent Proficient Expert Exemplary Total 
Submitted 

Mean 
 n % n % n % n % n % 

Level of Empathy 2 1.39 9 6.25 55 38.19 48 33.33 30 20.83 1443 3.66 
Communication Skills 4 2.8 14 9.79 44 30.77 50 34.97 31 21.68 143 3.63 
Sensitivity to Race, 
Gender, Sexual 
Orientation, & Other 
Aspects of Diversity 

 
2 

 
1.39 

 
10 

 
6.94 

 
38 

 
26.39 

 
58 

 
40.28 

 
35 

 
24.31 

 
144 

 
3.8 

Openness to Feedback 3 2.08 5 3.47 38 26.39 48 33.33 50 34.72 144 3.95 
Awareness of Own 
Issues & Strengths 2 1.39 12 8.33 44 30.56 57 39.58 29 20.14 144 3.69 

TOTAL PER 
CATEGORY 13 1.81 50 6.95 219 30.46 26 

1 36.30 175 24.34   

 
Student Review Process 
As part of the new School of Education Candidate Improvement Plan (CIP) and in addition to the 
Counselor Characteristics Evaluation, each semester all faculty members assess students’ academic 
development, professional competencies and behaviors. Faculty members complete a form for any student 
with problematic behaviors. As in other reporting periods, all faculty members continued to monitor 
targeted professional student dispositions across courses and related program interactions from Fall 2017 
through Fall 2018. Characteristics monitored include such items as (a) good listening skills, (b) respects 
divergent points of view, (c) ability to take responsibility for own actions. 

 
This process begins with the Program Lead emailing faculty during each academic term soliciting 
feedback regarding student concerns. Once a letter is received outlining concerns, the Program Lead 

 

3 Note: This matrix includes both University Supervisor and Field Supervisor ratings of Practicum students. 
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forwards the letter to the advisor and contacts the reporting faculty member to discuss the matter further. 
These concerns are also addressed at a program level during faculty meetings. Depending on the nature 
and severity, the student is contacted and action may include a remediation plan designed to address the 
concerns. The academic advisor monitors adherence and progress on the plan until goals have been met. 
In the event that a remediation plan is violated, the student is contacted by the Program Lead for a 
meeting to discuss factors inhibiting success. 

 
Within the review period, several remediation plans were implemented. Upon review, faculty found the 
remediation process highly effective. It allowed for the support of students in their efforts to successfully 
complete the program by developing the habits and dispositions of a professional counselor. 

 
Recommendations 
Considerations for improving dispositional assessments at the midpoint stage include the following: 
1. Evaluate inter-rater reliability of Counselor Characteristics ratings across the classroom and the field. 
2. Create behavioral descriptions of constructs for each rating category. 
3. After tool refinement, consider looking for growth trends across courses in these counselor 

characteristics. 
4. Train faculty on ratings measure and navigating the AMS system to increase compliance. 
5. Add additional prompts for course faculty and field supervisors to complete Counselor Characteristics 

Evaluations for each student within designated courses. 
6. Disaggregate (school counseling versus clinical mental health counseling and university vs site 

supervisor) data for better understanding of student performance across descriptors. 
7. The disposition letter will require that the student acknowledge receipt within 7 days. Failure to 

respond may lead to academic dismissal. 
 

Student Grades 
Course assignments and grades serve as key indicators of student strengths and relative weaknesses as 
they move through the counseling curriculum as well as early warning signals of performance deficits to 
be remediated. In addressing issues around poor performance, the counseling program follows the process 
of the Candidate Improvement Plan (CIP) which allows for early detection, intervention development, 
and monitoring of student progress by the academic advisor. 

 
Letter grades are assigned for each course prior to Internship. Students must attain at least a 3.0 
cumulative GPA. The Counseling Program defines a failing grade of B- or below for Counseling 
Laboratory Courses (e.g., Counseling Techniques, Group Counseling, Diversity and Social Justice), 
Practicum, and Internship courses. For all other counseling courses, as per the School of Education’s 
policy on “Unsatisfactory Academic Standing”, a failing grade is defined as an F grade or a second C+, 
C, or C- grade. For the Counseling Program, academic probation is not an option for field experience 
courses. A grade of B- or below or a “Fail” grade in internship results in dismissal from the program. 

 
Data on Course Grades 
Table 6 depicts frequency and percentage data obtained for core courses offered in the review period for 
the midpoint review (See Table 6).4 Results indicate that grades of A or A- accounted for between 85% to 
96% of grades awarded. When considering grades falling within the range of acceptable performance at 
the graduate level (i.e. grades of B and above), percentages of students meeting this standard ranged from 
95% to 100% of grades awarded. This finding is consistent with our previous reports. 

 

4 Note that the Practicum course is discussed separately in a later section. 
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Table 6: Frequency and Percentage of Course Grades Fall 2017, Spring 2018 and Fall 2018 
Course A A- B+ B B- C+ C C- F Total 

 % n % n % n % n % n % n % n % n % n % n 
Counseling 
Theories 

72.48 158 17.89 39 4.59 10 4.13 9 .46 1 .46 1       100 218 

Counseling 
Techniques 

54.59 119 32.11 70 8.26 18 2.29 5 1.38 3 .46 1   .46 1 .46 1 100 218 

Group 
Counseling 

88.89 40 6.67 3 2.22 1 2.22 1           100 45 

Diagnosis in 
Counseling 

66.67 88 25.76 34 4.55 6 1.52 2 .76 1   .76 1     100 132 

Appraisal 
and Testing 

64.08 91 20.42 29 6.34 9 4.23 6 2.82 4 .70 1 1.41 2     100 142 

Couple and 
Family 

85.71 70 3.81 4 7.62 8 .95 1 .95 1       .95 1 100 105 

Diversity 
and Social 
Justice 

84.85 112 11.36 15 2.27 3 .76 1     .76 1     100 132 

Ethics 64.29 63 22.48 22 5.1 5 3.06 3 3.06 3   1.02 1   1.02 1 100 98 
Addictions 
Counseling 

81.98 141 11.63 20 1.74 3 1.74 3 1.74 3       1.16 2 100 172 

Research 
and 
Evaluation 

68.03 83 19.67 24 5.74 7 2.46 3 1.64 2 .82 1 .82 1   .82 1 100 122 

 
 

Table 7 presents frequencies of students receiving B- grades and below in courses listed as well as percent 
of students receiving course grades of “F”. Across all courses, 5% or less of students enrolled received 
grades below expectations. Moreover, the course with the highest rate in this regard is Ethics (863.795) 
which is taught as an online course. In addition, 6 of these students received an “F” grade across these 
classes. It is important to consider that students who received “F” grades may have earned this grade 
under two conditions: failing the class outright or allowing an Incomplete grade to turn to an “F”. 

 
 

Table 7: Frequency and Percent of Students Receiving Grades of B- and Below in Courses 
Course Frequency of Grades 

“B-” and Below 
Percent Performing 
Below Expectations 

Frequency of 
“F” Grades 

Percent Receiving 
“F” Grades 

Counseling Theories 2 .92% (218)   
Counseling Techniques 6 .92% (218) 1 (218) .46% 
Group Counseling 0 0% (45)   
Diagnosis in Counseling 2 1 (132)   
Appraisal and Testing 7 4.9% (142)   
Couple and Family 2 1 (105) 1 (105) .95% 
Diversity & Social Justice 1 .76% (132)   
Ethics 5 5.1% (98) 1 (98) 1% 
Addictions Counseling 5 2.9% (172) 2 (172) 1.2% 
Research and Evaluation 5 4.1% (122) 1 (122)  
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Practicum ED.863.870 Grades 
The practicum fieldwork course is the first professional experience for our students. Table 8 below 
provides a grade breakdown across all CMHC sections for the Spring and Summer 2018 review period. 

 
Table 8: Course Grades for Clinical Mental Health Practicum Sections for Spring & Summer 2018 

COURSE A A- B+ B B - F TOTAL 
 % n % n % n % n % n % n % n 

Practicum in Clinical 
Mental Health Counseling 89.41 76 9.41 8       1.18 1 100 85 

 
Approximately 98% of the 85 students enrolled in Practicum in Clinical Mental Health Counseling 
received a grade of “A” or “A-” for the period under review, while one student received a failing grade 
of “F”. Faculty believe these grades are representative of student mastery of skills and knowledge 
relevant to the practicum experience and the student’s “readiness” for the field experience work. It is 
important to note that in the practicum class, the site supervisors’ evaluation of the student is weighted 
heavily as part of the final course grade. Thus, it is not possible to pass the course with a grade of “B” or 
better on the sole basis of academic coursework. During the spring term 2018, one student received an 
“F” in Practicum based on a low supervisory field evaluation and exhibition of behaviors inconsistent 
with that of a professional counselor. 

 
Recommendations 
Given faculty review of data on course grades at midpoint, the following revisions are proposed: 
1. Continue to standardize, review and implement changes, if needed, in grading across core courses 

through the continued development of rubrics with behavioral anchors for all course elements in 
which students are evaluated (e.g., participation, assignments, discussion, key assessments, etc.). 

2. Train all faculty on the required process and format for course revisions and assessments. 
3. Continue to strongly link CACREP 2016 Standards to SOE Mission, Vision, and Dispositions, 

Program Objectives and Course Objectives through course revision, content and assessments. 
4. Monitor CIP plans generated by course to evaluate the impact on successful course/expected 

performance. This would allow some indicator of impact on student performance. 
 
 

III. Program Completion 
Several key data points are used to evaluate student success at the Program Completion phase. This 
includes student internship grades and performance on both the Counselor Preparation Comprehensive 
Examination (CPCE) and the National Counselor Examination (NCE). 

 
Internship Grades 
There are two grades given for internship, “P” (Pass) or “F” (Fail). A grade of “P” indicates completion 
of all site and university requirements at an acceptable level. A grade of “F” will be awarded when site 
or university requirements have not been accomplished in an acceptable manner. A grade of “F” also 
results in dismissal from the program. 

 
During Fall 2016, Spring 2017 and Fall 2017, all students (n= 55, 65, & 71) passed internship in both 
clinical mental health and school counseling. During spring 2018, 75 students passed internship and two 
students (one in clinical mental health and one in school counseling) received an incomplete. The students 
who received the incomplete have finished at the end of the fall 2018 semester. 

 
During Fall 2018, 103 students passed internship but one student in clinical mental health failed and was 
dismissed from the program. During spring 2019, 111 students passed internship and two students in 
clinical mental health received an incomplete, with the two being on course to complete by the end of the 
Summer 2019 Semester. 
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Table 9: Internship Course Grades for Fall 2016 – Spring 2018 
Course Pass Fail Incomplete Total 

Fall 2016 % n % N % n % n 
Clinical Mental Health Internship 100 41 0 0 0 0 100 41 
School Counseling Internship 100 14 0 0 0 0 100 14 

Spring 2017 
Clinical Mental Health Internship 100 38 0 0 0 0 100 38 
School Counseling Internship 100 27 0 0 0 0 100 27 

Fall 2017 
Clinical Mental Health Internship 100 56 0 0 0 0 100 56 
School Counseling Internship 100 15 0 0 0 0 100 15 

Spring 2018 
Clinical Mental Health Internship 99 55 0 0 1 1 100 56 
School Counseling Internship 99 19 0 0 1 1 100 20 

Fall 2018 
Clinical Mental Health Internship 99 88 1 1 0 0 100 89 
School Counseling Internship 100 15 0 0 0 0 100 15 

Spring 2019 
Clinical Mental Health Internship 97.5 79 0 0 2 2 100 81 
School Counseling Internship 100 32 0 0 0 0 100 32 

 

The majority of students (above 97.5% of students in both programs) succeeded in their field experience. 
Faculty members felt that students’ performance was on par with expectations for culminating clinical 
experience. Faculty attribute the success to continued efforts at standardization of internship expectations 
across all sections, and preparation during Practicum. 

 
 

Recommendations: 
1. For the student who failed the field experience in spring 2018, the reason was related to the 

counseling disposition. It is recommended that the program will enhance the gatekeeping 
responsibility and make detection and prevention plans at the early stage such as pay closer attention 
to students’ disposition at the admission process and provide CIP before students enter field 
experience. 

2. Faculty members will continue to work closely with the sites to monitor the students’ performance 
and internship hours to ensure that students will succeed in their field experience. 

 

CPCE Results 
The Counselor Preparation Comprehensive Examination (CPCE) is a nationally administered multiple- 
choice exam designed to evaluate professional knowledge students have obtained during the counseling 
program at Johns Hopkins University. The examination allows a standardized evaluation of students and, 
as the content and format are similar to the National Counselor Examination (NCE), used as the exam for 
the LCPC in Maryland; it prepares students for the Licensed Professional Counselor credential. 

 
Table 10 displays CPCE Score data for all of 2018 for JHU Exit Exam Scores Compared to National Exit 
and Non-Exit Scores. Test Version100115 Fifty-two CMHC and thirty SC students tested. 
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Table 10: 2018 JHU Exit Exam Scores Compared to National Exit and Non-Exit Scores 
2018 CPCE with Comparative JHU National National 
Content Area High Low Mean Std. Dev. Mean Std. Dev. 
Human Growth and Development 16 5 11.987 2.263 11.65 2.79 
Social and Cultural Diversity 16 5 10.780 2.543 10.44 2.65 
Counseling and Helping Relationships 17 8 13.097 2.365 12.23 2.77 
Group Counseling and group Work 17 6 12.036 2.476 10.97 2.84 
Career Development 16 5 10.402 2.402 9.35 2.56 
Assessment and Testing 17 5 11.219 2.434 10.65 2.23 
Research and Program Evaluation 17 6 12.256 2.532 11.16 3.17 
Professional Counseling Orientation and Ethical Practice 17 6 11.878 2.723 11.42 2.51 

 

Table 11 displays the CPCE score data for all of 2018 for JHU Exit Exam Scores Compared to National 
Exit Exam Scores. Same JHU scores as above with same fifty-two CMHC and thirty SC students. 

 
Table 11: 2018 JHU Exit Exam Scores Compared to National Exit Exam Scores 
2018 CPCE with Comparative JHU National National 
Content Area High Low Mean Std. Dev. Mean Std. Dev. 
Human Growth and Development 16 5 11.987 2.263 11.62 2.83 
Social and Cultural Diversity 16 5 10.780 2.543 10.30 2.65 
Counseling and Helping Relationships 17 8 13.097 2.365 11.94 2.80 
Group Counseling and group Work 17 6 12.036 2.476 10.84 2.94 
Career Development 16 5 10.402 2.402 9.38 2.57 
Assessment and Testing 17 5 11.219 2.434 10.63 2.29 
Research and Program Evaluation 17 6 12.256 2.532 11.04 3.18 
Professional Counseling Orientation and Ethical Practice 17 6 11.878 2.723 11.38 2.46 

 
Table 12 displays the CPCE Score data for January 2019 for JHU Exit Exam Scores Compared to 
National Exit and Non-Exit Scores. Only four students are represented in these results. 

 

Table 12: 2019 JHU Exit Exam Scores Compared to National Exit and Non-Exit Scores 
2019 CPCE with Comparative JHU National National 
Content Area High Low Mean Std. Dev. Mean Std. Dev. 
Human Growth and Development 15 13 13.75 0.95 11.65 2.79 
Social and Cultural Diversity 14 6 10.5 3.69 10.44 2.65 
Counseling and Helping Relationships 17 11 14 2.94 12.23 2.77 
Group Counseling and group Work 16 11 13.25 2.217 10.97 2.84 
Career Development 15 5 10.25 4.573 9.35 2.56 
Assessment and Testing 12 11 11.75 0.5 10.65 2.23 
Research and Program Evaluation 17 10 14 2.943 11.16 3.17 
Professional Counseling Orientation and Ethical Practice 16 9 13 2.94 11.42 2.51 

 
Table 13 displays CPCE Score data for January 2019 for JHU Exit Exam Scores Compared to National 
Exit Scores. Only four students are represented in these results - 1 SC and 3 CMHC. 

 
Table 13: 2019 JHU Exit Exam Scores Compared to National Exit Scores Test Version 100115 
2019 CPCE with Comparative JHU National National 
Content Area High Low Mean Std. Dev. Mean Std. Dev. 
Human Growth and Development 15 13 13.75 0.95 11.62 2.83 
Social and Cultural Diversity 14 6 10.5 3.69 10.30 2.65 
Counseling and Helping Relationships 17 11 14 2.94 11.94 2.80 
Group Counseling and group Work 16 11 13.25 2.217 10.84 2.94 
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Career Development 15 5 10.25 4.573 9.38 2.57 
Assessment and Testing 12 11 11.75 0.5 10.63 2.29 
Research and Program Evaluation 17 10 14 2.943 11.04 3.18 
Professional Counseling Orientation and Ethical Practice 16 9 13 2.94 11.38 2.46 

 

Table 14 displays the CPCE Score Report for January - April 2019 for JHU Exit Exam Scores Compared 
to National Exit Scores. Of the 56 total students tested, 46 were CMHC and 10 were SC. 

 
Table 14: 2019 JHU Exit Exam Scores Compared to National Exit Scores Test Version 100618 
2019 CPCE with Comparative JHU National National 
Content Area High Low Mean Std. Dev. Mean Std. Dev. 
Human Growth and Development 15 7 12.035 1.69 11.40 2.63 
Social and Cultural Diversity 13 7 10.071 1.61 9.84 2.52 
Counseling and Helping Relationships 16 7 11.196 2.152 10.31 2.71 
Group Counseling and group Work 16 6 11.125 2.174 9.95 2.79 
Career Development 14 9 11.538 1.583 11.74 2.58 
Assessment and Testing 15 9 10.982 2.30 10.57 3.02 
Research and Program Evaluation 15 7 11.642 1.985 11.23 2.92 
Professional Counseling Orientation and Ethical Practice 15 6 11.375 1.873 10.33 2.64 

 
Table 15 displays the specialty area distribution of testing between 2016 – 2019 for CPCE test takers. 
Note the change in specialty area numbers. These numbers clearly reflect the decline in the number of 
school counseling students enrolled in the program. 

 
Table 15: Specialty Area Distribution of Testing 2016 – 2019 for CPCE Test Takers 

Year CMHC # tests taken SC # tests taken 
2016 46 50 
2017 47 18 
2018 52 30 

2019 (Jan – April) 49 11 
 

Summary of CPCE Scores 
ï Results of the 2018 CPCE indicate that of the 82 students who took the exam, 97.6% passed, with 

three taking the test for a second time. 
ï Results of the 2019 CPCE indicate that of the 56 total students tested, 46 were CMHC and 10 were 

SC. Only one student was a repeat test taker for a pass rate of 98.2%. 
ï Across time the scores for Diversity have slowly improved and are attributed to the ongoing revision 

of the Diversity and Social Justice course. A significantly revised syllabus is now in use and 
standardization across the multiple sections has improved. 

ï 2019 scores reveal a deficit in Career Development as JHU scores are slightly below the national 
mean for exit exam scores. Career Development scores have tended to be low across time but not 
below the mean. This is a new occurrence. 

 
Recommendations: 
1. The new data system put in place to store and analyze CPCE data is extremely helpful and is easy to 

use. It is recommended that this system is continued. 
2. The new CPCE data system indicates when students are admitted to the program. A review of four 

years of data indicate that a few students are taking classes and the CPCE in a time span that exceeds 
the five-year matriculation limit. Greater attention is needed to ensure all students begin  and complete 
the program within the five-year limit. Data also indicate fluctuations in CMHC and SC enrollment. 
While not specifically CPCE data, it is useful in projective planning for courses and staffing. 

3. It is recommended that ongoing course revision schedules and standardization processes are 
continuously compared to fluctuations in CPCE student outcome data. 



JHU/CACREP/2018-19 Annual Report 14  

4. Continue to monitor Diversity and Social Justice and Career Development courses for curriculum 
improvement. 

 
NCE Results 
The National Counselor Examination (NCE) for Licensure and Certification is a 200-item multiple-choice 
examination designed to assess knowledge, skills and abilities determined to be important for providing 
effective counseling services. The NCE is a requirement for counselor licensure in many states. It is also 
one of two examination options for the National Certified Counselor (NCC) certification. 

 
During the Fall 2018 test administration, eight students (six in clinical mental health and two in school 
counseling) took the test and seven passed the test (five in clinical mental health and two in school 
counseling) with passing rates of 83.33% for clinical mental health and 100% for school counseling. 
Students in the school counseling exceeded the performance rates indicated for overall results except for 
the subscales of Assessment and Diagnostic and Assessment Services. Students in clinical mental health 
exceeded the performances rates indicated for overall results except for the subscales of Group work, 
Career Development, and Professional Practice. However, most of the differences were negligible, less 
than 0.49. Without further analyses, we cannot determine whether these differences were statistically 
significant. 

 
During the Spring 2018 test administration, 58 students (50 in clinical mental health and 8 in school 
counseling) took the test and 56 students (48 in clinical mental health and 8 in school counseling) passed 
the test with passing rates of 96% for clinical mental health and 100% for school counseling. The 
performance rate of Johns Hopkins students showed definitive improvement. The performance rate of 
students in clinical mental health exceeded the performance rates indicated by overall results. For students 
in school counseling, they exceed the performance rates indicated by overall results except for the 
subscale of Research and Program Evaluation with a negligible 0.05 lower than the performance rate 
indicated by overall results. 

 
Recommendations: 
1. Faculty members are pleased with the improvement of student performance in both clinical mental 

health and school counseling. The implementation of recommendations about the Social Justice and 
Diversity class from 2017 was shown effective as indicated by the improvement of the score on the 
scale of Social & Cultural Diversity. 

2. After faculty review, a collective agreement was reached that the Research Methods course, that is 
currently taught online, will be offered to students in a face to face or hybrid format to facilitate 
student mastery of the content. 

3. Faculty members will explore strategies (e.g., curriculum revision) to increase the pass rates for 
Clinical Mental Health Counseling students.  

 
 

IV Post-Graduation 
The Counseling Program uses follow up studies at the Post-Graduation phase to identify the extent to 
which program objectives are met. Feedback is solicited from alumni, site supervisors, and employers. 

 
Alumni 
Alumni complete a survey on questions around their experience while at the university and their 
experiences and development since they have graduated from the university; the survey includes 
demographic questions as well. The alumni survey is sent out annually via the assessment office through 
a SurveyMonkey link to alumni from the last 5 years. The alumni data are collected annually in 
December of the given year. Last collection was December 2018. 

 
Alumni Data Collected from December 2018 
The alumni survey was sent to clinical mental health and school counseling alumni. The survey was 
completed by 7 Clinical Mental Health Counseling (CMHC) alumni and 4 School Counseling (SC) 
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alumni. The response rate was down from 2016 where 14 CMHC and 9 SC alumni responded to the 
Alumni Survey. With such a small sample size, generalizations are made with caution. 

 
Of the 11 alumni respondents, 9 alumni were female, and 2 respondents were male. The ages of 
respondents ranged from 25 to 65 years old and 7 out of the 11 respondents identified as White/Non- 
Hispanic, 2 identified as White/Hispanic, 2 identified as Asian, and 1 identified as Black or African 
American/Non-Hispanic. Out of the 11 respondents, 4 of the alumni began their program in the fall 
semester, 5 began in the summer, and 2 began in the spring. Finally, 8 alumni graduated in the past 2 
years, and 3 graduated in the past 4-5 years. Four content areas of the survey are presented and discussed 
here but data from other content areas of the survey can be made available to students by request to the 
Program Lead, Dr. Anita Young. 

 
Alumni Preparedness: 
Alumni were asked to rate their experience (exemplary, proficient, developing, emerging, and 
unsatisfactory) within the MS Counseling Program on how prepared they feel in specific 
areas of the counseling field. The areas are: 

a) PI = Professional Identity 
b) S & CD = Social and Cultural Diversity 
c) HG & D = Human Growth and Development 
d) CD = Career Development 
e) HR = Helping Relationships 
f) GW = Group Work 
g) A = Assessment 
h) R = Research 
i) CS = Communication Skills. 

 
Based on the 2018 alumni survey, all CMHC and SC alumni rated the Helping Relationship and Group 
Work areas as “Exemplary” or “Proficient” in preparing them for the field with some rating the Social 
and Cultural Diversity, Human Growth and Development, Assessment, and Research as “Developing”. 
Additionally, some CMHC and SC rated Professional Identity, Human Growth and Development, Career 
Development and Communication Skills area as an area as “Emerging” and one respondent noted that 
they felt “Unsatisfactory” in their preparation in the research area. (see Table 16). There are few changes 
to note in terms of how well students feel their program prepared them for the profession in 2018 
compared to the 2016 survey. A positive change occurred as the Assessment Course moved up to being 
evaluated as “Developing” in 2018 as compared to being rated as “Emerging” in 2016. Additionally, there 
was a negative change as alumni evaluated, Professional Identity preparedness and coursework in Career, 
Human Development, and Communication Skills were judged as “Emerging”, and the Research Course 
was evaluated as Unsatisfactory by one alumnus. 

 
Table 16: MS Counseling Program's Core Objectives Rated by Students 
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Relevancy of Content Areas to Work in Counseling 
Alumni were asked how relevant (Completely Relevant, Highly Relevant, Moderately Relevant, Slightly 
Relevant, and Not Relevant at All) were the content areas to their actual work in counseling. Most alumni 
reported that helping relationships, diversity, and human development were the most relevant to their 
actual work in counseling with some reporting that research, career, and assessment having the least 
relevancy to their actual counseling work (see Table 17). 

 
Table 17: Alumni Responses on the Relevancy of Content Areas to Actual Work in Counseling 

 
 

Publications and Conference Presentation: 
Alumni were asked if they had published any articles in professional organization/association journals. 
Additionally, alumni were asked if they had participated as a panel member, invited speaker, or presenter 
at any events related to the counseling profession. Eleven alumni shared that they had not published any 
articles in academic journals. Seven alumni indicated that they had not presented at any events related to 
the counseling, compared to four that reported they had (Table 18). 

 
Table 18: MS Counseling Program's Alumni Presentations at Counseling Conferences 

 
 

Licensure 
Alumni were asked to indicate the state licensure or certification that they currently have. Additionally, 
they were asked if they were planning to pursue LPC licensure, school counseling certification, or another 
counseling-related state licensure. Six alumni indicated that they currently are Licensed Professional 
Counselors (LPC), three indicated that they are Certified School Counselors, and two indicated that they 
are not currently licensed (See Table 19). 

 
Table 19: MS Counseling Program's Alumni Licensure Status 
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Four alumni indicated that they plan to pursue LPC, School Counseling Certification, or another 
counseling-related state licensure, three alumni indicated that they already were licensed and/or certified, 
and four alumni were unsure if they would pursue licensure/certification. 

 
Employment/Job Changes 
Alumni were asked if they were employed in a counseling or counseling-related field. Additionally, they 
were asked if they were employed or changed their job as a result of obtaining their master’s degree. Most 
(N = 9) of the alumni shared that they were employed in a counseling or counseling related field, with 
only two saying that they were not employed in a counseling-related job. Six alumni indicated that they 
changed their job as a result of obtaining their master’s degree, while five alumni indicated that they did 
not change their job after obtaining their master’s degree. Of the six alumni who reported that they had 
changed their job, all were employed within six months of obtaining their master’s degree. 

 
Helpful Factors in Obtaining Employment in Counseling Field 
Alumni were asked what level of helpful (ranging from most helpful, to not helpful at all) were specific 
factors in obtaining employment in the counseling field. Most alumni shared that their personality, their 
master’s degree, a well written resume, and their internship experience were the most helpful in obtaining 
employment with networking during their graduate program as the having the least effect (Table 20). 

 
Table 20: Alumni Belief of Most Helpful Components to Gaining Employment 

 
 

Qualitative Feedback on Strengths of Program 
When asked to describe strengths of the program, responses included: 
ï “Strong diversity element, prepared students at the organizational, community, and national levels 

as well as the local, individual.” 
ï “Access to top professors and current research. Broad range of knowledge and specialty area.” 
ï Resources at the practicum and internship sites. 
ï Advising/Mentorship from the faculty 
ï The name recognition of Johns Hopkins University 

 
When asked to describe ways in which the program could have been improved, responses included: 
ï Items related to course content and sequencing: 

o “More skills training and more concrete interventions/intervention strategies.” 
o “Some redundancy between courses and the relationship between courses unclear”. 
o “Additional information about how to set up a private practice and a greater focus on the 

reality of the field in general (e.g., credentialing)”. 
o Providing students with clearer understanding on starting salaries and market demand. 

 
Several responses pertained to faculty: 

N/A Most Helpful Somewhat Helpful Helped a Little Not Helpful at All 

8 7 6 5 4 3 2 1 0 

A well-written resume 
My personality 

Network building during graduate program 
Internship experience 

My master's level education 

What contributed most to your ability to obtain your current employment in 
counseling or in a counseling-related position? 
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ï A need for “more diversity in faculty and advising. A few professors taught all classes and were 
lacking in teaching skills and were not open to diverse student bodies”. 

ï Faculty were “disappointing in terms of their experience and mentor ship, as well as their 
availability for students. Most were adjunct faculty. Very few were actively doing clinical work.” 

ï “Faculty with more relevant and relatable experience in the clinical realm.” 
 

Several responses pertained to the practicum and internship experiences, noting: 
ï “There needs to be more support of the students rather than support of the site supervisors” 
ï “More time in the internship and practicum with greater flexibility” 

 

Recommendations 
Based on alumni feedback, the following considerations are made for program improvement: 
1. Invite alumni to give talks/workshops on how their practicum, internship, being from a CACREP 

program, and having a master’s degree has helped them in obtaining a job. 
2. Consider providing networking events during the counseling program with current students and 

alumni to assist in developing a collegial network amongst counseling students. 
3. consider holding a biannual career counseling group advising sessions from the career counseling 

center and also an annual licensure information session. 
4. Consider ways to get students more involved in assessment, career development, and research outside 

of the classroom to foster application of these areas. 
5. Continue curriculum improvement as well as course scaffolding to improve student’s preparedness 

through coursework. 
6. Embedding into the internship course a module to assist students in preparing their paperwork for 

Licensure/certification submission, as well as discussing the licensure/certification process. 
7. Given the low number of alumni participating in scholarship, the Research Course revisions could 

incorporate a component of the course that encourages students to develop a manuscript to be 
submitted to a journal for publication, and/or develop a presentation proposal to be submitted to a 
counseling conference. 

8. Additionally, the counseling program could host an annual symposium of student research where 
students could develop poster presentations of their research to present to SOE faculty and students. 

9. Increase the response rate of the alumni survey. Strategies may include, adjusted time schedules, 
increase communication, and incentives to alumni. 

 

Site Supervisor Survey 
The Counseling Program conducts triennial feedback via an online survey through the School of 
Education. The purpose is to gain feedback about our program preparation and methods to improve, as 
well as confirm that all demographic credentialing data are correct. The next survey is scheduled for Fall 
2019. 

 
Employer Survey 
Upon graduation, efforts occur to conduct feedback from alumni employers. This data is also collected 
triennially because is it the standard in the School of Education. The purpose is to gain data about our 
graduates’ knowledge, performance, and preparation for the profession in clinical mental health and 
school settings. The next survey is scheduled for Fall 2019. 

 
 

This concludes the 2018-2019 Annual Report for the Counseling Program at Johns Hopkins University. 
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APPENDIX A 
 

Candidate Improvement Plan 
 

Candidate Name  
Candidate ID Number  
Specific Program Name  

Name of Program Faculty who will monitor candidate 
progress and make final determination 

 

Name of Other Assessor to be included in CIP  
Role of Other Assessor to be included in CIP  

Deadline Term to reach all identified goals below (deadline 
is defined as the end of the term specified) 

 

 
Reasons for CIP: Check ONE 

◻ Grades 
◻ GPA 
◻ Program (e.g. Learning Objectives, Dispositions, Specific Requirements) 
◻ Conduct Concerns (see Academic Misconduct on page 2 before selecting this reason) 
◻ Other     

 
Summary of 
Concern (s) 

Evidence 
Upload to TK20 

Goal(s) for 
Improvement 

Action Items to 
Meet the Goal(s) 

Evidence to Determine if 
Goal(s) Are Met 

     
     

 
I understand the goals and the deadline to meet those goals as outlined in this document and by my program 
representative. 
Candidate Signature:     
Program Representative Signature:    
Email the completed and signed form to jbtaylor@jhu.edu. Faculty representatives will receive further instructions 
via email. 

 

 

Academic Misconduct 
Issues of academic misconduct are handled outside TK20 by the JHU SOE Student Affairs Office. The first step is 
for the faculty to contact the registrar soe.registration@jhu.edu to determine whether this is a first or second offense. 
1. If it’s a first offense, the JHU SOE Academic Misconduct Form is completed and sent to the registrar to be 

included in the candidate’s main file. The form is attached to this message. Source: 
https://education.jhu.edu/academic-conduct-policies/ 

2. If it’s a second offense, the form is completed and delivered to Student Affairs for further consideration/action. 
3. Reach out to Student Affairs with questions at 410-516-9734 or soe.students@jhu.edu. 

 

Charge(s) included on the JHU SOE Academic Misconduct Form: 
◻ Plagiarism 
◻ Cheating 
◻ Fabrication 
◻ Unapproved Multiple Submissions 
◻ Helping Other Engage in Academic Misconduct 
◻ Other (please detail):    

For Program Use Only: Has candidate met all identified goals:  YES  NO*  (PLEASE CHECK 
ONE) 
*If NO, has Extension been granted? If an extension has been granted, list new deadline term: 

 
Program Representative Signature:     
Date:   

mailto:jbtaylor@jhu.edu
mailto:soe.registration@jhu.edu
https://education.jhu.edu/academic-conduct-policies/
https://education.jhu.edu/academic-conduct-policies/
mailto:soe.students@jhu.edu

	II. Student and Program Evaluation Overview
	III. Admissions
	Pre-Interview Phase
	Interview Phase

	III. Mid-Point/Pre-Internship
	Student Disposition Assessment
	Counselor Characteristics: Lab Courses
	Counselor Characteristics: Practicum
	Student Review Process

	Student Grades
	Data on Course Grades
	Practicum ED.863.870 Grades


	III. Program Completion
	Internship Grades
	CPCE Results
	Summary of CPCE Scores

	NCE Results

	IV Post-Graduation
	Alumni
	Alumni Data Collected from December 2018
	Alumni Preparedness:
	Table 16: MS Counseling Program's Core Objectives Rated by Students
	Table 17: Alumni Responses on the Relevancy of Content Areas to Actual Work in Counseling
	Table 18: MS Counseling Program's Alumni Presentations at Counseling Conferences
	Table 19: MS Counseling Program's Alumni Licensure Status
	Employment/Job Changes
	Helpful Factors in Obtaining Employment in Counseling Field
	Table 20: Alumni Belief of Most Helpful Components to Gaining Employment

	Site Supervisor Survey
	Employer Survey

	APPENDIX A

	Faculty Name: 
	Position Title and Rank: 
	Date Hired: 
	Lecturer: 
	082019: 
	Assistant Professor: 
	012018: 
	Lecturer_2: 
	082019_2: 
	Assistant Professor_2: 
	082012: 
	Nicole Jones PhD: 
	Lecturer_3: 
	082019_3: 
	Justin Lauka PhD: 
	082019_4: 
	Vivian Lee EdD: 
	Associate Professor: 
	082015: 
	Sean Newhart PhD: 
	Lecturer_4: 
	082019_5: 
	Lecturer_5: 
	012018_2: 
	Sr Lecturer: 
	082015_2: 
	Lecturer_6: 
	082019_6: 
	Sterling Travis PhD: 
	Assistant Professor_3: 
	082017: 
	Yiying Xiong PhD: 
	Assistant Professor_4: 
	082017_2: 
	Anita Young PhD: 
	012010: 
	1 Please note that program faculty continue to revise courses for assessment purposes to better align courses with: 
	Key Data: 
	Admissions: 
	PreInterview ï GPA ï Essay ï 2 Letters of Recommendation: 
	Interview ï Group Sessions 4 ï Live Writing Assignment: 
	MidPointPreInternship: 
	Student Dispositions ï Laboratory Courses ï Practicum Course: 
	Student Grades ï Course Grades ï Practicum Grades: 
	Program Completion: 
	Internship Grades CPCE Results NCE Results: 
	PostGraduation: 
	Alumni Survey Site Supervisor Survey Employer Survey: 
	Table 1 Scoring Rubric for the PreInterview Process: 
	Undergrad GPA: 
	4 pts 3640: 
	4  Excellent: 
	4  Excellent_2: 
	3 pts 3135: 
	3  Good: 
	3  Strong: 
	2 pts 2730: 
	2  Fair: 
	2  Weak: 
	1 pt below 27: 
	1  Unclear Intent: 
	1  Poor: 
	Table 2 PreInterview RatingsRow1: 
	GPA: 
	N: 
	317: 
	317_2: 
	317_3: 
	317_4: 
	317_5: 
	Mean: 
	216: 
	259: 
	258: 
	259_2: 
	989: 
	104: 
	603: 
	642: 
	702: 
	205: 
	Range: 
	14: 
	14_2: 
	14_3: 
	14_4: 
	416: 
	Table 3 Interview Ratings by Program Faculty Spring 2018Spring 2019Row1: 
	GPA_2: 
	N_2: 
	263: 
	263_2: 
	263_3: 
	263_4: 
	263_5: 
	263_6: 
	Mean_2: 
	344: 
	312: 
	318: 
	323: 
	321: 
	346: 
	819: 
	960: 
	103: 
	726: 
	Range_2: 
	05: 
	05_2: 
	05_3: 
	05_4: 
	CATEGORYRow1: 
	Mean_3: 
	2 Please note that Theories of Counseling ED861502 was removed in Fall 2017 due to an inability to adequately: 
	CATEGORYRow1_2: 
	Mean_4: 
	13: 
	181: 
	50: 
	695: 
	219: 
	3046: 
	3630: 
	175: 
	1442434: 
	3692434: 
	CourseRow1: 
	7248: 
	158: 
	1789: 
	39: 
	459: 
	10: 
	413: 
	9: 
	46: 
	1: 
	46_2: 
	1_2: 
	n1: 
	1_3: 
	n1_2: 
	1_4: 
	n1_3: 
	100: 
	218: 
	5459: 
	119: 
	3211: 
	70: 
	826: 
	18: 
	229: 
	5: 
	1_5: 
	n1_4: 
	100_2: 
	218_2: 
	8889: 
	40: 
	667: 
	3: 
	222: 
	1_6: 
	222_2: 
	1381: 
	31: 
	461: 
	11: 
	1_7: 
	n1_5: 
	461_2: 
	11_2: 
	461_3: 
	11_3: 
	100_3: 
	45: 
	6667: 
	88: 
	2576: 
	34: 
	455: 
	6: 
	152: 
	2: 
	76: 
	461_4: 
	11_4: 
	76_2: 
	461_5: 
	11_5: 
	461_6: 
	11_6: 
	100_4: 
	132: 
	6408: 
	91: 
	2042: 
	29: 
	634: 
	9_2: 
	423: 
	6_2: 
	282: 
	4: 
	462: 
	12: 
	462_2: 
	12_2: 
	100_5: 
	142: 
	8571: 
	70_2: 
	381: 
	4_2: 
	762: 
	8: 
	95: 
	1_8: 
	701: 
	11_7: 
	1411: 
	21: 
	461_7: 
	11_8: 
	100_6: 
	105: 
	8485: 
	112: 
	1136: 
	15: 
	227: 
	3_2: 
	76_3: 
	951: 
	11_9: 
	701_2: 
	11_10: 
	76_4: 
	461_8: 
	11_11: 
	951_2: 
	11_12: 
	100_7: 
	132_2: 
	Ethics: 
	703: 
	13_2: 
	461_9: 
	11_13: 
	8198: 
	141: 
	1163: 
	20: 
	174: 
	3_3: 
	174_2: 
	3_4: 
	174_3: 
	703_2: 
	13_3: 
	1023: 
	13_4: 
	463: 
	13_5: 
	116: 
	2_2: 
	100_8: 
	172: 
	6803: 
	83: 
	1967: 
	24: 
	574: 
	7: 
	246: 
	3_5: 
	164: 
	2_3: 
	82: 
	1_9: 
	82_2: 
	461_10: 
	11_14: 
	82_3: 
	1_10: 
	100_9: 
	122: 
	Course: 
	Frequency of F Grades92 218: 
	Percent Receiving F Grades92 218: 
	1 2180 45: 
	460 45: 
	1 2181 132: 
	461 132: 
	1 21849 142: 
	4649 142: 
	1 10576 132: 
	9576 132: 
	Ethics_2: 
	121 122: 
	COURSERow1: 
	undefined: 
	8941: 
	76_5: 
	941: 
	8_2: 
	n8: 
	8_3: 
	n8_2: 
	118: 
	1_11: 
	100_10: 
	85: 
	Table 9 Internship Course Grades for Fall 2016  Spring 2018: 
	Fall 2016: 
	Spring 2017: 
	Fall 2017: 
	Spring 2018: 
	Fall 2018: 
	Spring 2019: 
	2018 CPCE with Comparative: 
	Content Area: 
	Human Growth and Development: 
	Social and Cultural Diversity: 
	Counseling and Helping Relationships: 
	Group Counseling and group Work: 
	Career Development: 
	Assessment and Testing: 
	Research and Program Evaluation: 
	2018 CPCE with Comparative_2: 
	Content Area_2: 
	Human Growth and Development_2: 
	Social and Cultural Diversity_2: 
	Counseling and Helping Relationships_2: 
	Group Counseling and group Work_2: 
	Career Development_2: 
	Assessment and Testing_2: 
	Research and Program Evaluation_2: 
	2019 CPCE with Comparative: 
	Content Area_3: 
	Human Growth and Development_3: 
	Social and Cultural Diversity_3: 
	Counseling and Helping Relationships_3: 
	Group Counseling and group Work_3: 
	Career Development_3: 
	Assessment and Testing_3: 
	Research and Program Evaluation_3: 
	2019 CPCE with Comparative_2: 
	Content Area_4: 
	Human Growth and Development_4: 
	Social and Cultural Diversity_4: 
	Counseling and Helping Relationships_4: 
	Group Counseling and group Work_4: 
	Career Development_4: 
	Assessment and Testing_4: 
	Research and Program Evaluation_4: 
	2019 CPCE with Comparative_3: 
	Content Area_5: 
	Human Growth and Development_5: 
	Social and Cultural Diversity_5: 
	Counseling and Helping Relationships_5: 
	Group Counseling and group Work_5: 
	Career Development_5: 
	Assessment and Testing_5: 
	Research and Program Evaluation_5: 
	12_3: 
	1_12: 
	2_4: 
	1_13: 
	2_5: 
	1_14: 
	2_6: 
	3_6: 
	1_15: 
	2_7: 
	undefined_2: 
	1_16: 
	2_8: 
	undefined_3: 
	10_2: 
	undefined_4: 
	undefined_5: 
	Candidate Name: 
	Candidate ID Number: 
	Specific Program Name: 
	Name of Program Faculty who will monitor candidate progress and make final determination: 
	Name of Other Assessor to be included in CIP: 
	Role of Other Assessor to be included in CIP: 
	Deadline Term to reach all identified goals below deadline is defined as the end of the term specified: 
	Other: 
	Summary of Concern sRow1: 
	Evidence Upload to TK20Row1: 
	Goals for ImprovementRow1: 
	Action Items to Meet the GoalsRow1: 
	Evidence to Determine if Goals Are MetRow1: 
	Summary of Concern sRow2: 
	Evidence Upload to TK20Row2: 
	Goals for ImprovementRow2: 
	Action Items to Meet the GoalsRow2: 
	Evidence to Determine if Goals Are MetRow2: 
	For Program Use Only Has candidate met all identified goals YES: 
	NO: 
	If NO has Extension been granted If an extension has been granted list new deadline term: 
	Date: 
	Other please detail: 


